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Abstract
This research investigated teacher and student perceptions of
behavior management techniques. Subjects for this study were all ninth
grade students in a city high school. Both the students and their homeroom
teachers were surveyed. The sample was drawn from a city school district
in central Virginia. The sample provided 169 subjects, five teachers and 164
students.
The results of the study were consistent with previous research in the
field. Students thought public discipline and techniques that involved
outside forces (parents, principals, etc.) were most aversive. Students
perceived token economies and private correction as not aversive.
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Student and Teacher Perceptions of the Aversiveness of
Behavior �agement Techniques
Behavior intervention techniques are as old as the teaching
profession; however, student views of these techniques have been of little
concern to teachers. Historically, rulers on the back of the hand and
paddles on the bottom were common behavioral interventions practiced by
teachers. Many adults today all too well remember these techniques along
with other aversive practices. There has been a trend to move away from
the more physical and more negative forms of discipline in past years. How
do teachers feel about this movement; how do students? How aversive do
students and teachers view certain behavior management techniques
today? How are classrooms run and how do students feel about the current
ways in which they are run?
School discipline is the foundation of education and ensures a safe
and peaceful environment in which to learn and work. Discipline and
behavior management, then, are of increasing importance these days. The
William Gladden Foundation (1992), for example, has issued a booklet that
is entitled "Violence in America's Schools." The booklet contains
information about "dirt drills" in which students are taught to avoid
gunfire, "target hardening," the use of physical protection devices, and
deployment of school security personnel. It cites the Center for Disease
Control as saying that 1 in 5 students bring weapons to school, and that 1 in
20 carries a gun.
Fontenot (1993) conducted a survey of eight middle schools in
Louisiana for incidence of school discipline problems and violence. He
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found an almost two fold increase in both discipline problems and violence
reports from five years previo�s.
The New Jersey State Department of Education found a 10% increase
in violence, vandalism, and substance abuse from 1989 to 1992. They also
found a 20% increase in fights reported. In Saginaw, Michigan, there was
a 47% increase in reports of delinquent or criminal acts by students from
1990 to 1991, according to their Department of Evaluation.
All of these studies point to an increase in problem behaviors in
students within the past several years across various settings. In addition,
an obvious fear of violence in society toda, can be seen in television,
magazines, and newspapers. In Virginia to combat the problem of
violence the legislature has passed laws to make concealed weapons easier
for citizens to carry. With such dramatic findings and with a climate of
fear and violence pervading the school system, now more than ever, there is
a need to bring behavior under control. Behavior management is the
means by which teachers can bring behavior to acceptable standards
without necessarily causing any damage to teacher- student relations.
Thacher Authority and Control
Menges (1977) asserts that the traditional view of education, a view
which still prevails according to him, holds that learners must submit
themselves to teachers whose authority is not to be questioned. McCrosky
and Richmond (1982) further stated that the underlying assumption behind
many behavioral interventions is that, without the communication of power
by the teacher over the student, the student cannot learn. Brophy (1988)
submits that teachers feel a need to control students. Without this control
teachers feel that students are not learning. Brophy states that a great deal
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of this control stems from the idea that students, being younger and less
experienced, are less able to make reasonable decisions on their own.

This

is perceived as condescending by adolescents, and therefore, this control is
often rebelled against. Behavioral interventions, then, can be seen as the
power to manipulate individuals into certain courses of action. This is
obviously a controversial viewpoint but in essence is correct.
If behavioral interventions are the power to manipulate individuals
· into certain courses of action they have immense power over individuals
and behavior. Obviously then, because of their power, behavioral
interventions must be used with caution. McCrosky and Richmond (1982)
assert that the more power employed by the teacher as a means of control'

the more likely power will be required as a means of control. In other

words, the more power is used the more it will need to be used. Power
struggles in the classroom are commonplace, and the previous philosophy
of McCrosky and Richmond exposes a reason for this. As teachers are
forced to use power to maintain control over a class, they must ,then,
progressively use more power to continue maintaining calm in the
classroom.
Although many teachers are versed in behavior management, the
students who receive these treatments are often not consulted in deciding
the politics of how the classroom will be run. Tobin and Sugai (1993) stated
that because of this students' perceptions of the aversiveness of various
interventions should be examined. Zeidner (1988) further stated that often
the very students disciplined are never consulted about the discipline used.
Further, he said consequences are often decided by the teacher, regardless
of whether or not they make sense to the student.
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In addition, Lovegrove and Lewis (1985) conducted a study to
investigate whether or not pupils' preferences were accommodated by
teachers with appropriate classroom management techniques. The
researchers suggested that the amount of disruptive behavior exhibited
would decrease and student "time on task" would increase if preferences
were considered by teachers. If students were involved in the process of
deciding how a classroom were to be run they would not be as apt to rebel
against the power teachers use to maintain control, as these issues would
have already been resolved in a non-confrontational manner. It is the view
of this researcher that Lovegrove and Lewis' assessment of the situation is
correct and that the following postulate is valid.
Teacher Perceptions
When children do poorly in school, some people place the blame on
the children's home life, some on the school, and some on the teachers. Of
course all of these factors influence motivation, but where would most
people start in attempting to motivate students? O'Bryan-Garland and
Moore (1983) surveyed 109 school board members, superintendents,
principals, counselors, teachers, preservice teachers, students and parents
in three areas of Texas representing urban, rural and suburban districts.
They found that the majority of the sample thought that teacher's were the
p rimary people to motivate students.
• The study also investigated several other variables, such as who is to
blame for student's failures at school. O'Bryan-Garland and Moore (1983)
found what should be expected: that none of the groups claimed
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responsibility for the troubles students were having but pointed to other
groups, with school personnel pointing towards the student's home life.
O'Bryan-Garland and Moore (1983) also found that the majority of the
sample felt that in school, at least, teachers were the ones who had to
discipline the students. The author then asserts that teachers are
responsible for discipline and motivation, but that teachers are not always
comfortable with facing that responsibility. We can say this because
teacher's tend to blame parents for the student's difficulties at school. The
major failing of this study is, however, a small sample size.
Obviously, our first step is to examine teacher behaviors, especially
the use of power, because as McCrosky and Richmond (1982) asserted, the
type of power a teacher employs will effect the forms of management a
teacher uses. If teachers are in control, then, they are the first variable in
need of consideration.
Several studies have examined teacher perceptions of their power
and control.

McCrosky and Richmond's research, for example, consisted

of 156 teachers and their 2698 students, drawn from seventh grade all the
way through college. They surveyed the sample using a single question
regarding what percent of a certain type of power (i.e., referent, reward,
coercive, expert, and legitimate) was used. They found that teachers saw
themselves as using reward, referent and expert power most often.
Reward power is the power of the teacher to reward appropriate behavior.
Referent power is based on the student's identification with the teacher.
The stronger the student's identification with the teacher, the stronger the
referent power of the relationship. Expert power stems from the student's
perception of the teacher as competent and knowledgeable. Coercive power
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is based on the teacher's ability to force students into certain courses of
action through use of negative consequences. Legitimate power is based
solely on the power accorded to teachers because they are teachers.
According to Coleman and Gilliam (1983), who conducted research
on 1 39 first through sixth grade teachers in Austin, Texas, teachers
demonstrate bias in their use of power. Teachers were biased, for example,
by student race, sex, socioeconomic status, physical attractiveness, and
achievement. Teachers were also more negative about students with
emotional disturbances than about students with learning disabilities or
mental retardation. One reason why this bias could be expected is because
research has proven a link between how much a student interferes with
normal classroom operations (i.e. how much teacher time and energy has
to be devoted to negative behaviors) and teacher's perceptions of students.
Moore and Cooper (1984) investigated a similar phenomenon to that
of Coleman and Gilliam. T hey conducted research in a small midwestern
city with 162 teachers being interviewed about their schools. T hey found
that teachers teaching in schools with a lower percentage of white students
and/or a greater percentage of students from lower socioeconomic strata
reported a higher frequency of violence and disruptive behavior than
teachers in schools with more white pupils and/or students from higher
socioeconomic strata. T he teachers in the supposedly more violent schools
also endorsed the use of physical/ verbal punishment or removal from class
or school more frequently than their colleagues in less violent schools. On
the other hand, teachers in schools with more white students and/or
students from higher socioeconomic strata favored giving extra
assignments as discipline more frequently than their peers.
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Investigating which students are frequently disciplined and what
factors lead to students being tj.isciplined is of critical importance. The
types of interventions being used with particular students have been
examined.

The interventions teachers do not favor for use with those

students, however, should also be investigated.
Tobin and Sugai (1993) surveyed 158 teachers drawn from rural and
public schools in the Pacific Northwest: 46 were special education teachers,
48 were general education teachers, and 64 were "other educators." Other
educators were primarily administrators. The survey consisted of sixty
Likert scale questions designed to assess the teacher's perceptions of the
aversiveness of specific discipline practices.
According to Tobin and Sugai, teachers perceive the use of physical
pain or discomfort or social humiliation to be the most aversive of all
interventions. Teachers favor restricting the use of electric shock, wearing
a humiliating sign, hitting or slapping, tabasco in the mouth, paddling,
lemon juice squirted in the mouth, cloth restraints, eye screens, and water
misting a student's face. In fact, 65% of the teachers surveyed advocate
forbidding the use of these strategies altogether. Conversely, according to
these teachers the least aversive techniques are talks about rules,
comments on the students' emotions, changes seating, changes physical
environment, gestures to stop and verbal warnings.
Why do teachers use certain kinds of power above others? Why do
teachers dislike certain techniques? On what are teachers basing their
perceptions? Obviously, perceived effectiveness may be a major factor in
their choices. That is, teachers may use systems they believe are effective
rather than ones they feel are not effective or too invasive.
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Martins, Peterson, et. al. (1986) conducted a 65 item survey using 5
point Likert scale questions. They sampled 2,279 special education teachers
from Iowa and Nebraska. These researchers found teachers believed
verbal redirection, manipulation of material rewards, time out, and
removal from class to be the most effective techniques in controlling
behavior. According to the teachers' self reports, these were also the most
commonly-used techniques.
As previously mentioned, effectiveness of a technique and vague
statements such as "the students seem to like using the system," appear to
be the main basis for using various techniques. Martin's research
certainly supports the idea that teachers use what they believe to be the
most effective techniques more frequently than other practices. While
effectiveness of a technique is of paramount importance, it is not the only
factor. Dunce caps, corporal punishment,and tabasco in the mouth may be
very effective but is their use necessary? Furthermore, what do students
feel about their usage? A procedure which is perceived by a teacher to be
negative, perhaps Time Out, might be reinforcing to some students, as an
escape from demanding work. Often, then, teachers and students may
differ in their perceptions of negative consequences.
Crowley (1989) interviewed eight adolescents with behavior disorders
and found that out of the eight subjects four considered in-school
suspension a welcome break of school routine. In-school suspension,
however, is not meant to be a discipline technique that is welcomed by
students. They were quoted as saying that this caused severe reactions
with parents, and beyond that, the students were not able to see their
friends at school. Though the school they attended limited their
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interactions with peers as much as they could (they ate in the classroom,
had their own bathrooms etc.), often they had friends serving "in-school"
and saw friends on the bus rides back and forth from school. One student
went so far as to bring a pillow to school when she had to serve "in-school",
because she was allowed to sleep during detention. "What are they going to
do put me out of school, so what?", was her reaction to a question regarding
why this was permitted.
Handler (1981) found that students' reported the three most
frequently-used disciplinary measures to be: student being sent to the
principal, receiving corporal punishment, and being publicly corrected.
However, teachers did not perceive these as negatively. Janet Handler' s
(1981) research was conducted in the Tennessee public schools on 1288
students, grades 5 through 12. The students were to rank sixteen discipline
problems in order of importance. Along with this data they were to rank
sixteen ways discipline problems are most commonly handled and then
how they should be handled according to the students. Teachers did not
view these interventions as negatively as did students. As has been
previously said, however, public disciplining is one of the student's least
liked ways of correction. Apparently, student's view coercive power as
being used more frequently than do teachers.
Salend and Pine (1984) surveyed 21 6 third through sixth grade
students from New Jersey and Pennsylvania, and found that the most
frequently reported measures used were teacher/student conference,
withholding a desired activity, teacher/parent conference, teacher raising
their voice and timeout. The least used measures reported by students were
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physical punishment, copying of lines, turning off lights, after school
suspension, and being sent to _the principal's office.
Zeidner (1988) also examined teacher versus student perceptions and
found they both agreed as to the most severe punishment (i.e. expulsion);
however, teachers rated lowering a school mark as second, and withdrawal
of special privileges as third. Student's placed lowering a school mark near
the bottom of the list and withdrawal of privileges as fifth. Zeidner' s
research was a questionnaire study of 281 junior high school students
drawn from four community schools in Northern Israel. The population
was evenly divided by race and sex; however, 54% of the subjects were in
seventh grade, with the other 46% evenly divided between ninth grade and
eighth grade. Each of the survey's 24 questions regarded the severity of a
common classroom management strategy. Questions were arranged in a
five point Likert scale format.
Obviously one of the biggest problems in using behavioral
interventions is lack of communication between students and teachers.
Over and over, in studies comparing teacher and student perceptions is the
theme of a lack of communication. Students and teachers differ in their
preferred interventions. Perhaps, if students and teachers could come to
an agreement on interventions, then the most powerful and appropriate
ones could be determined.

Student Perceptions
Teacher perceptions of behavior management techniques have been
thoroughly investigated. Because teachers are in control of their
classrooms, obviously, their views are of paramount importance. However,
it would be remiss to think teachers are the only factor important when
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discussing behavioral intervention techniques. Students must live in the
classroom with teachers and they are the ones who must live with the
teachers' choices. Teachers have the power in the classroom, but what do
students think about that power? Do they agree with their teachers
regarding the kind of power teachers use?
McCrosky and Richmond's (1982) study on power tells us that while
students agree with teachers that their control is not mainly coercive,
coercion does account for a greater portion of power than teachers perceive
it to have. Students were also much less likely to indicate expert power as a
guiding factor in behavior.
Crowley (1993) interviewed six emotionally disturbed aggressive
students. She asked students about what teacher behaviors students
thought were helpful and unhelpful. She found that the students perceived
teachers as helpful when they strengthened teacher- student
communication and were flexible with regard to academic and behavioral
programs. Students perceived teachers as unhelpful when they were rigid
and when they used discipline too often.
O' Hagan and Edmunds (1982) have said that in reality no teacher is
entirely consistent in his/her attitude and behavior towards students when
faced with a potentially hostile situation. Furthermore, strategies of
control can change depending on the teacher's mood, the group of students
in question, and a host of other internal and external cues. O'Hagan and
Edmunds (1982) studied 60 male and 60 female comprehensive school
students all of whom were 13 or 14 years old by administering a
questionnaire to them. The questionnaires described six male teachers and
six female teachers behaving in identical ways. They investigated several
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different teacher ways of dealing with problems: reactive hostile, initiatory
instrumental, pro-social, initi�tory hostile, reactive instrumental, and non
aggressive. The reactive hostile style was characterized as a teacher who
will only punish students who misbehave, but who also enjoys seeing them
miserable. The initiatory instrumental style is characterized by a teacher
who will punish students who misbehave because the teacher likes peace
and quiet. These teachers may punish students just to demonstrate
control. Pro-social is characterized by a teacher who punishes when cases
of bullying and stealing occur. Initiatory hostile is characterized by a
teacher who punishes and seems to enjoy it. Although students do not
really misbehave, the teacher continues to "pick on" students. Non
aggressive is characterized by a teacher who never punishes even when the
class is misbehaving.
Using a five point bipolar scale, O' Hagan and Edmunds asked
students about their perceptions regarding these teacher skills. Questions
ranged from whether or not the teacher was right to behave in such a
manner to how aggressive the student perceived the teacher to be. The
authors found students perceived the non-aggressive type of teacher as least
aggressive followed by the reactive instrumental. The most aggressive
teacher was perceived to be the initiatory hostile type. In terms of students'
individual conduct, initiatory hostile type appeared to be the most effective
form of containing disruptive behavior but it was also the control strategy
most likely to cause truancy according to students. On the other hand, the
non-aggressive type was the most likely to have both individual and group
misbehavior. With regard to how well students thought they would learn
their lessons with a certain type of teacher, reactive instrumental type
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teachers were evaluated the most highly with non-aggressive in the lowest
position. Initiatory aggressive type strategies would appear to frighten both
groups and individuals into submission, but this was the least justified by
students and had the second highest truancy effect according to students.
In summary what this data support is the need for a delicate balance of
control techniques. Never disciplining leads to more misbehavior,
whereas, over disciplining leads to negative side effects.
Gorham (1987) interviewed a class of 22 sixth grade students to
determine what characteristics they thought were indicative of good
teachers. The primary questions were: What do you think a good teacher
is?, What do you expect from teachers?, and What advice would you have for
beginning teachers? Comments were divided into three distinct categories:
instruction, personality, and classroom management. The interviews
demonstrated that students have distinct, individually derived criteria for
teacher evaluation. The results were mixed but some of the major themes
were fairness and respect for students.
Bacon and Bloom (1994) interviewed 74 students with emotional
disturbances about what skills teachers needed to develop. The results of
their research support Gorham's (1987) research. The four most
important skills teachers need to develop according to the sample were
fairness, respect for students, sensitivity to student's feelings and
counseling skills. Other themes dealt with personal qualities, instructional
skills, behavior management, crisis management, and background
knowledge. It should be obvious just by examining student themes that
students want teachers to have control over classroom events and to support
them.
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Coleman and Coleman (1984) found similar results in their research.
They, too, have said that students want support and control. They also
found similar results to that of O'Hagan and Edmund (1982) in that adults
exercise their authority in different ways, so that relationships will be better
in some situations than in others. Their interviews were conducted on 43
adolescents, ages 14 and 15, from a working class district in London. They
found that students want different things from the adults in their lives. For
example, the ideal father's characteristics were: support, control,
usefulness, autonomy of subject, warmth, and personality. The ideal
mother's characteristics were ranked: support, warmth, personality,
usefulness, autonomy of subject, and control. Contrasting this with the
ideal teacher (i.e. support, personality, control, usefulness, autonomy of
subject, and warmth) shows that in different situations students expect
different adult behaviors. Obviously adolescents of this age need support
more than anything else. As a corollary to this it is important to note the
low demand for their own (i.e. the subject's) autonomy. At a time when
adolescents are thought to want the most freedom, it is clear that they list
autonomy towards the bottom of their needs from adults. Far from wanting
freedom and permissiveness in everything, it is clear that this group of
students, at least, were thoughtful enough to think that different forms of
authority were necessary in different situations.
In the school dimension of the study over 60 percent of teens
mentioned control as a requirement. Most students preferred the
authoritarian type teacher over the permissive or democratic types.
Nonetheless it would be deceiving to say that greater firmness was the only
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requirement of students. In most cases students wish to strike a
balance
between control and support. For example, the authoritarian resoluti
on to
problems was preferred by almost all students in cases of misbehavior
and
discipline; however, for an issue such as schoolwork, a permissive
resolution was seen as most appropriate.
Not all the research, however, supports the view that students want a
certain amount of control, although the support of that perspective is the
strongest. Eccles, Lord and Midgley (1991) found an increase in teacher
control from 1989 to the time of their study. They also found decreases in
teacher efficacy and the quality of student- teacher relationships. It was
suggested that as control increases the quality of student- teacher
relationships decreases. Unfortunately, there was no hard data to support
the claim that the researchers forward in their discussion of the research.
Eccles, Lord and Midgley (1991) sampled 102 high school students and
correlated the research to the National Educational Longitudinal Study.
In terms of techniques, Zeidner (1988) found students belie�ed the
t hree most severe punishments to be permanent suspension, personal
insult, and permanent removal from class. This study did not include
corporal punishment. Student's preferences as to which actions should be ·
used most often Me as follows: Student corrected privately, teach er signals
awareness of the problem, and a meeting with parents (Handler, 1981).
Handler's study was relatively current; therefore, as recently as a decade
ago corporal punishment was still in widespread usage. It is interesting to
note that students did not feel that corporal punishment was the worst
punishment they could receive. Students ranked corporal punishment over
detention, public correction, and removal from the class, for example. In
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fact, corporal punishment ran�ed 11th out of 21 items as to the type of
discipline they would prefer.
Rachel Caffyn's study (1987) consisted of surveying 510 high school

pupils and 99 teachers from the United Kingdom. The survey was

composed of 47 questions in a five point Likert scale format. Subjects wer
e
encouraged to check the appropriate box (e.g. very successful, not
successful and don't know) regarding how successful certain behavioral
techniques would be in encouraging a person to keep working hard. The
study on secondary school pupil's perceptions of reward and punishment
found that 70% of the students endorsed reward over punishment. Among
the things students thought were good interventions were specifically:
certificates for successful work, tokens, private praise, five minutes free
time as reinforcement for good behavior, and success reports sent home.
The most effective interventions according to students were private praise
and success reports sent home.
Caffyn's study (1987) also examined the students' perceptions of
punishments. The most effective punishments were found to be private,
positive talk, bad comments in a note to student, and a bad report sent
home. The least effective punishments to encourage work were found to be
detention, being scolded in class in front of others, and low grades. The
least effective punishments to encourage good behavior were scolded in
class ' sent out of class and being given sentences to write repeatedly.
Obviously, one of the punishments most reliably disliked by students is
Personal' public ' verbal disciplining (Caffyn 1987; Handler 1981; & Zeidner'
1988).
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Houghton, Merrett and W heldall (1988) conducted a 40- que
stion

survey of 886 secondary students from Birmingham, England, to
evaluate

how they felt about rewards and punishments. Free time and a pos
itive

letter home were the most liked rewards to reinforce both social and

academic behaviors. The most effective punishments were thought to
be "a
letter home complaining about you".and "being put on report". In genera
l
private praise was preferred to public praise. However, when the issue of
private versus public reprimand was examined students much preferred
private reprimand.
This same group of students was much more likely to seek approval
from peers than teachers. However, interestingly, the same group of
students valued teachers' opinions about their work and behavior far more
than that of their peers. So while students seek approval from peers they
are strongly affected by teacher's perceptions of them . A common
classroom scene is one in which the student misbehaves to gain acceptance
from his or her peers, but is disappointed when the teacher points out his
mis behavior. Students seek balance, then, between teacher app roval and
their friends approval, which often run contrary to each other.
Renolds, et.al. (1992) conducted research on 110 secondary school
students with disabilities (LD, MR, ED) in England. Their study was to
determine which reinforcers this group of students preferred. The
students were surveyed about 90 different reinforcers, and asked to rate
them on a five point scale. What the researchers found was student
preferences represented a range of reinforcers that were highly
individualized by each student. In general, however, students tended to
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stray away from the more intrusive and lower level reinforcers. T his is to
say that reinforcers that brought attention to the student (i.e. intrusive),
even if they were positive, were less liked. Lower level reinforcers such as
prizes and candy were also less preferred. Students desired academic and
activity reinforcers over tangibles and edibles. Free time was the most
highly regarded reinforcer.
Similarly, Fantuzzo, et. al. (1991) conducted a survey of 48 elementary
school teachers and 98 second through fifth grade students. Students were
given a reward preference survey. Teachers were asked to rate the
effectiveness of certain reinforcers and which reinforcers they used most
often of four basic categories (i.e. edible, tangible, activity and social).
Findings reported a high usage of reward by teachers. However, as this
was a self report survey, teachers may have been very likely to over report
usage as the wording of the survey was such that it was obviously best to
answer in a certain fashion. Effectiveness ratings were varied. Student
findings were also mixed; however, no significant relationship between
teacher usage and the student's preferences were found.
If both the Fantuzzo, et. al. (1991) and Renolds, et. al. (1992) studies
are considered, students in elementary school apparently have a higher
regard for tangible and edible reinforcers, while high school students
prefer academic and activity reinforcers more often. Both studies also point
to the fact that student preferences are highly individualized with a great
amount of variability. Reinforcer preferences of students seem to be best
measured in trends, not absolutes.
Van der Sijde (1988) conducted two experiments on both teacher and
student opinions on a variety of measures (i.e. classroom climate survey s,
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attitude tests, achievement tests, and a job satisfaction questionaire for
teachers). His sample was divided into two different groups, 20 eighth
grade math teachers and their 558 students and 7 tenth grade Dutch
teachers and their 158 students. The study was conducted in Enschede,
Netherlands.
The author's results showed that the more students perceived the
teacher as using classroom management behaviors, the more negative
their perceptions of the teachers were. Unfortunately, the study was not
very specifc about what constituted classroom management behaviors. The
general feeling the research gave was that classroom management was
defined as any behaviors used to discipline students. If management is
viewed this way then it can be said that teachers who frequently discipline
students are perceived less favorably than those teachers who discipline
students less often.
Van der Sidje also found that the behavior of teachers was strongly
correlated to how they perceived their school and their administrator' s
expectations for their behavior. Teachers who used classroom
management behaviors frequently considered their classrooms to be more
out of control than other teachers. The same teachers thought that
administrators expected them to have well behaved students.
Ichilov and Harel (1987) examined the types of discipline employed in
Israeli elementary and junior high schools and how fair the students
thought them to be. They used a 5 point likert scale survey on a sample
group of 357 seventh and eighth grade students. Students in this survey
thought that teachers in junior high relied more on problem centered
techniques, whereas elementary teachers relied more on relationship
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centered techniques. Problem- centered techniques were defined as those
that directly dealt with the problem behavior of the student. Relationship
centered techniques were defined as those that relied on the teacher's role
as an authority figure and role model.
Generally, the students found the discipline employed in their school
as fair and the severity of punishments to be proportionate to the
misconduct. However, significant differences of opinion were found in
relation to sex, race, socioeconomic status, and academic standing. Low
socioeconomic status, being male, or a minority student and low academic
standing all contributed to a higher belief that punishments were harsher
and less fair.
Several studies have also examined when and how students expect to
be disciplined. Rohrkemper (1985), for example, interviewed 144 students,
reading them vignettes describing situations involving hyperactive or
underachieving students. He demonstrated that students show a marked
understanding of why teachers need to behave the way they do. However,
several factors influenced what students thought would happen to the
different students featured in the hypothetical vignettes.
Students predicted that teachers would discipline hyperactive
children more than underachievers and give underachievers more help in
dealing with their problems. Younger children felt that teachers used
more punishment and a greater variety of punishments than did older
pupils. Older students felt that teachers would use more verbal control and
rationale in their dealings with the students than did younger children.
Older pupils also believed that teachers operated more with support and
non-verbal cues to achieve discipline. Higher grade-level students
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perceived teachers to be motivated by differences in performance and ability
in the way they treated the students in the vignettes. Rohrkemper also
discovered a difference by sex; females thought that teachers were more
emotional than males did. Hyperactive students felt that teachers were
more concerned about the class than about the student or instruction.
How do students feel they should be disciplined? Cullingford (1988)
conducted research on 60 English students in Brighton, England. These
children were in their last year of primary school and, later, in their first
year of secondary school. He used a 50 question survey to collect the data.
His research was conducted to determine what changes in rules and
discipline students thought would be necessary from the tranfer from
primary to secondary school.
Cullingford found that students in primary school thought there
would be a need for harsher punishments and more rules in the secondary
school. Obedience to rules appeared to be more important than the morality
of the subject's actions. The students seemed to perceive that the older a
child got the more discipline would be needed. They seemed to have no
expectation that maturity might bring more self control.
The follow up on these students found their answers greatly
modified. Students felt that discipline, while it had changed, did not seem
to be harsher and they still considered it effective. The students thought
that although their were apparently more rules, this was actually an
illusion.

Students stated that in primary school the rules were not as

clearly defined and that teachers tended to be more arbitary in their
enforcement of rules.
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When and how students are disciplined has been explored. What
students perceive crucial in order for teachers to be effective classroom
managers, however, has not yet been determined.· Lewis and Lovegrove
(1984) investigated student perceptions of what is critical to effective
classroom management by teachers. They sampled 2,489 students from
Australia using a structured interview to assess the question they posed.
They found that students believe calmness of teacher reaction, rule clarity,
reasonableness in deciding punishment, appropriateness of punishment,
fairness, and acceptance of responsibility on the part of the teacher to be the
most important factors in good management. In a departure from other
research, Lewis and Lovegrove state that students respond that teachers
need to accept responsibility. Students felt that teachers never blamed
themselves for situations which they caused. For example, students
explained that when faced with a public, heated confrontation by the
teacher, teachers should expect students to react negatively.
Similarly, Lovegrove and Lewis (1985) studied those techniques
students associated with good teachers. The difference between the first
and second study is that the second study also examined which practices
students thought were not indicative of good teachers. Their research
entailed interviewing 532 students from five high schools in Buffalo, New
York. An 80- item survey was also given to the students. The survey
consisted of a 4-point Likert scale with answers ranging from strongly
agree to strongly disagree.
The researchers discovered that students believe the two things good
teachers should never do are publicly discipline students and let kids off
after promising punishment. The other findings support their earlier
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work: students want clear rules, extra work as punishment (i.e. over many
others, this demonstrates appropriateness), individual punishment rather
than whole class punishment (i.e. fairness), and removal of privileges (i.e.
reasonableness).
Statement of Purpose
Studies comparing teacher and student views of behavioral
interventions are few. Studies included in this research are often teacher
views that must be synthesized by an independent researcher with different
studies on student perceptions. The lack of studies comparing both teacher
and student perceptions within one study, as opposed to separate studies
needing to be compared, shows a need for research in this area. While
studies can be compared the difference in methods of research and the
difference in sample groups between studies makes such a comparison
tentative at best.
There are three main problems with the research in this literature
review. First, much of the research is relatively old. Second, many of the
studies are foreign, and third, there were problems with the sample size of
many studies. All of these details lead to a need for more research. While
there was no real lack of studies about teacher or student perceptions of
behavior management, recent and relevant studies were lacking.
The reviewed literature was relatively old. Most of the studies were
not conducted within the last five years. This is, perhaps, the most
important failing in the literature. Trends today point to drastic increases
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in violence and problem behaviors with students. With such drastic
changes, older research becomes less relevant. If violence is on the
increase on a yearly basis, it follows that research on techniques used to
deal with violence and discipline need to be updated just as often.
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Method
Subjects
Subjects for this study were all ninth grade students in a city high
school. Both the students and their homeroom teachers were surveyed.
The sample was drawn from a city school district in central Virginia. The
sample provided 169 subjects, five teachers and 164 students. Mailed
surveys were deemed unacceptable due to the number needed to gain an
acceptable sample size and procedural problems related to said surveys.
Instrument
Surveys were used in this study. Two different surveys were created:
one for teachers and the other for students. Part one of the survey gathered
demographic information about the sample. Part two of the survey
concerned the management of the class in question. Part two consisted of
questions about the clarity, consistency, enforcement and logic of class
rules. It also determined how the teacher/student perceives the class, how
much attention is given to appropriate behavior and how frequently
discipline is needed.
Part three investigated aversiveness of behavioral interventions. It
asked questions about specific systems and techniques such as level
systems, Premack, behavior contracting, use of detention, time out, and use
of public scolding. Parts two and three were Likert scale questions with 5's
representing the highest score, 3's a neutral score, and l's being lowest.
The survey was pretested on a sample population not included in the study
to analyze any ambiguous wording or unclear meanings of questions.
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Procedure
A research proposal was sent to the appropriate research review
committee of the large city school district. Upon approval the researcher
reviewed the constraints made by the district and made the changes
necessary for compliance. The Principal was contacted to request
participation from the teachers in his/ her school. The researcher
explained in a letter (see Appendix A) to the teachers that all information
reported on the survey would be anonymous and voluntary. No information
linking a teacher or student to his or her answers would be divulged.
The researcher discussed with the Principal a convenient time to
administer the survey. The teachers of ninth grade homeroom classes
administered the survey. The teachers were given a letter explaining the
study and specific directions regarding how to administer the survey (see
Appendix A). Upon completion, all surveys were placed in sealed
envelopes, collected by a school official and given to the researcher. No
names were written on the surveys. Teachers and students were told that
their responses would not be specified in the results and that all
respondent's answers would be kept totally confidential.
After the initial results were tallied, it was found that there were not
not enough teacher surveys to include the teachers in the research. A
follow-up letter (see Appendix B) and an additional teacher survey were
sent to teachers, in an attempt to increase teacher response. No additional
responses were obtained.

Data Analysis
Percentages were calculated for all parts of the survey (Tables 1-3).
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Results
Surveys were scrutinized for validity. Any incomplete surveys were
omitted from the data set. Any surveys demonstrating that the subject
lacked an understanding of the word "aversive" were discarded (i.e., those
that found non aversive techniques, very aversive and very aversive
techniques, not aversive). Of the original sample, one third, or 57 surveys,
were abandoned, leaving a sample of 107 student surveys.
Students perceived the following techniques as most aversive: 1.
hitting or slapping (82% see Table 2), 2. paddling (70% see Table 2), 3.
pushing (65% see Table 2), 4. restraint (54% see Table 2), 5. expulsion (49%
see Table 2) and referring the problem to a social, legal, or other agency
(49% see Table 2), 6. teacher talking about problem to a psychologist (47% see
Table 2), 7. writing sentences (37% see Table 3), 8. punishing the whole class
(36% see Table 2) and referral to principal (36% see Table 3), 9. public
scolding (32% see Table 2) and removal from class activity (32% see Table 2),
and 10. parent- principal conference (30% see Table 3).
The top ten items considered by students to be least aversive were
(with number one being the highest percentage of responses circled
number one): 1. token economy (47% see Table 3), 2. private discussion of
rules (41% see Table 2) 3. lessening work load (32% see Table 2) and level
system (32% see Table 3), 4. correction in private (31% see Table 3), 5.
Premack Principle (25% see Table 3), 6. Shaping (30% see Table 2) and
gesturing or signaling student to stop (30% see Table 2), 7. Time Out room
(24% see Table 2) and removal of points or material rewards (24% see Table
2), 8. Exclusionary time out (23% see Table 2), signaling awareness of
problem through eye contact and facial features (23% see Table 2), and
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group meetings (23% see Table 3), 9. modeling (21% see Table 3), and 10.
parent conference (18% see Ta�le 2), removal of a privilege (18% see Table 2),
and changes in seating (18% see Table 2). It is important to note the
percentages of these replies. For example, many of the ten least aversive
techniques are still considered aversive by many subjects in the sample (see
Table 2-3).
The results of the research also show that perceptions of behavior
management are very personal. Overall trends in the data point to certain
conclusions about what students prefer; however, it would be unfitting to
say that all the students concurred about behavior management
techniques. T herefore, the most valuable information the study provided is
to increase awareness that students are individuals with individual tastes
and preferences. Individual students should be consulted about techniques
before their implementation. Individual responses to each question are
graphed in Figures 1-37.
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Discussion
Previous research indicates that students want a balance between
discipline and support (O'Hagan & Edmunds,1982; Coleman & Coleman,
1984). The results from this study support this view. The fact that students
perceive techniques in various ways, from very aversive to not aversive,
demonstrates their desire for balance. Some techniques such as a private
discussion of rules, while they are still disciplinary, are less intrusive,
which shows students that teachers respect and support them.
Zeidner (1988) found the three most severe punishments to be
permanent suspension, personal insult and permanent removal from
class. Zeidner's study did not include physical punishments. The results
of this research are fairly consistent with Zeidner's, if the phy sical
punishments are removed from the present study. All of the most severe
punishments found by Zeidner are also found in the top ten most aversive
strategies in the present research.
Punishments that are public (Caffyn,1987; Zeidner, 1988; Houghton,
Merrett, & Wheldall, 1988; Lovegrove & Lewis, 1985) are fairly universally
disliked and the present research supports this. A corollary to this is
students perceived any techniques that involved parents, administrators
and other outside factors as very aversive. Unfortunately, the studies
reviewed did not include any techniques that involved many outside factors.
However, if one maintains that consulting parents and administrators
constitutes a public management technique then the findings are entirely
consistent.
Several articles focused on which behavior management techniques
students preferred (Zeidner, 1988; Caffyn, 1987; Houghton, Merrett, &
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Wheldall, 1988). Zeidner (1988) found students preferred private discipline,
teacher signaling awareness of problem and meeting with parents. All of
these factors were viewed neutrally by the present sample. Caffyn (1987)
found private positive talk, tokens, and free time for appropriate behavior as
the best techniques. Likewise, the present study found the same variables
as the top three least aversive techniques perceived by students. Houghton,
Merrett and Wheldall (1988) found free time and a positive letter home to be
most preferred. While the present study did not include positive letters
home, free time was, as previously stated, among the least aversively
perceived.
The school principal, because of time constraints and other factors,
was only able to allow the testing of ninth graders and their home room
teachers. This factor made the generalization of the study to even other
grade levels in the same school impossible. Because the survey was
conducted on homerooms instead of normal classrooms, Part 'l\vo of the
survey provides very little useful information.
Of course the present research, while being consistent with previous
research, had some troubling limitations. The researcher was unable to
identify special education students because of "parental consent" issues.
Perceptions of students in special education programs would be of
paramount interest in future research.
In addition, the experimenter was unable to test in more than one
school. Because of this, the results may not be generalizable to any larger
populations. In fact, only one grade level was tested. This limits the study
even further. With one grade level at one school the results are only
generalizable to groups similar to the sample.
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Futhermore, the researcher was unable to administer the survey in
person as had been previously decided, again because of time constraints.
The fact that teachers had to administer the survey, even though directions
were made clear in a letter to them, jeopardizes the research's validity. The
way that teachers read the directions to the survey, or even if they did read
them, cannot be determined. How students perceived the confidentiality of
the study, likewise, can not be determined. If students felt that teachers
would view their answers then the validity of the study might be
compromised.
Finally, the low teacher response rate severely limits the study.
Without an adequate number of teacher responses any correlations and
tests of differences were rendered useless. Perhaps, teachers thought that
their answers would be viewed by school officials and feared negative
repercussions. Follow up activities to obtain more teacher responses
y ielded no increased responses. Due to the low number of teacher
responses, the teacher component of the study was eliminated.
Aside from the obvious unavoidable difficulties with the study, future
research should be modified in other ways. The word "aversive" was
obviously unclear to many students. This would not be a problem if the
researcher were allowed to explain the wording to students. Failing that,
however, perhaps the word "unpleasant" should be supplemented for the
word "aversive" on the student survey.
Which teacher the survey refers to when it asks how the student
would feel if "your teacher..." did this or that, also needs to be clarified.
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Several students wrote that they did not understand which teacher the
survey referred to, as their homeroom teachers did not have much contact
with them.
Another study of aversiveness of behavior management techniques
might include whether or not the techniques would be effective in
combating problem behavior. Another important variable in this study
might be how often the techniques were used. Positive methods of behavior
management were not emphasized in the study, although some were
included mainly for control measures, because it was a study of
aversiveness. However, future research might want to examine more of
these positive methods.
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Appendix A
Teacher Survey
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Teacher Survey
Part I. Demographic information
1.
2.
3.
4.
5.

Female
Male
Gender:
Age:
Years teaching experience in present school:_ Total yrs. exp.:_
Number of courses in behavior management taken in college: __
Which statement best describes the use of behavior management in
your school? (choose only one)
_ it is up to individual teachers to decide whether or not to use a
specific system
_ entire grade levels use a specific system
_ entire school uses a specific system

Part IL The following section is based on a five point scale with 5's being
strongly agree and l's being strongly disagree. Please circle your answe.c
1.

I must discipline the students in my classroom several times a
period.
strongly disagree 1
2
3
4
5 strongly agree

2.

I make my expectations for appropriate behavior clear to my
students.
strongly disagree 1
2
3
4
5 strongly agree

3.

My classroom rules are conveyed clearly to my students.
strongly disagree 1
2
3
4
5 strongly agree

4.

I apply the classroom rules fairly to all students.
strongly disagree 1
2
3
4
5 strongly agree

5.

I consistently apply the rules with few exceptions.
strongly disagree 1
2
3
4
5 strongly agree

6.

I make connections between student behavior and consequences
clear and logical,
strongly disagree 1
2
5 strongly agree
3
4

7.

I give more attention to appropriate behavior than to negative
behavior.
2
3
strongly disagree 1
4
5 strongly agree

8.

My classroom rules are easily enforceable.
3
4
2
5 strongly agree
strongly disagree 1

9.

I like the students in this class.
strongly disagree 1
2
3

4

5

strongly agree
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Part ID. When a student misbehaves, how aversive (unpleasant) would
you consider the teacher's or administer's use of the following behavioral
interventions. This section is based on a five point scale with 5's being very
aversive and l's being not aversive. Please circle your answe:c
1. Publicly scolds student
not aversive 1
2
3
4

5 very aversive

2. Discusses problem with another teacher or administrator
not aversive 1
2
3
4
5 very aversive
3. Discusses problem with parent
not aversive 1
2
3
4
5 very aversive
4. Refers student to principal
not aversive 1
2
3
4

5 very aversive

5. Expels student
not aversive 1
2

5 very aversive

3

4

6. Gives in-school suspension
2
3
4
not aversive 1

5 very aversive

7. Sends student to Time Out room (seclusionary time out)
not aversive 1
4
5 very aversive
2
3
8. Removes privileges
2
3
not aversive 1

4

5 very aversive

9. Removes points or material rewards
not aversive 1
2
3
4
5 very aversive
10. Gives detention
2
not aversive 1

3

4

5 very aversive

11. Paddles student
2
not aversive 1

3

4

5 very aversive

12. Slaps or hits student
3
2
not aversive 1

4

5 very aversive

13. Pushes student
2
not aversive 1

3

4

5 very aversive

14. Restrains student
3
2
not aversive 1

4

5 very aversive
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15. Talks privately to student about rules
not aversive 1
2
3
4
5 very aversive
16. Does not allow student to receive rewards or get privileges (exclusionary
time out)
not aversive 1
2
3
4
5 very aversive
17. Informs student that if he/she behaves the teacher will lessen his/her
work load
4
5 very aversive
not aversive 1
2
3
18. Rewards, praises or reinforces student behavior closer and closer to
desired behavior. (ex. student gets a point every ten minutes they stay in
their seat, then every twenty minutes, etc. until student is in seat all period,
at which point the reward is phased out)
not aversive 1
2
3
4
5 very aversive
19. Changes seating
not aversive 1
2
3

4

5 very aversive

20. Comments on students' emotional state
not aversive 1
2
3
4
5 very aversive
21. Gestures or signals the student to stop
not aversive 1
2
3
4
5 very aversive
22. Verbally warns the student(s)
not aversive 1
2
3
4
5 very aversive
23. Punishes whole class
not aversive 1
2
3
4

5 very aversive

24 . Teacher uses facial expressions and eye contact to signal awareness of
the problem
not aversive 1
2
3
4
5 very aversive
25. Student is corrected privately
3
4
5 very aversive
2
not aversive 1
26. Assigns extra work
3
not aversive 1
2

4

5 very aversive

27. Removes student from class activity
not aversive 1
3
4
5 very aversive
2
28. Refers problem to a social, legal, or other agency
not aversive 1
3
4
5 very aversive
2
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29. Talks to a psychologist about the problem
not aversive 1
2
3
4
5 very aversive
30. Makes student write a sent'ence repeatedly
2
3
4
5 very aversive
not aversive 1
31. Holds parent- principal conference
not aversive 1
2
3
4
5 very aversive
32. Teacher models the appropriate behavior
not aversive 1
2
3
4
5 very aversive
33. Students receive tokens, play money, etc. for appropriate behavior that
they can exchange for some kind of reward or privilege at a later time
(token economy)
not aversive 1
2
3
4
5 very aversive
34. The teacher sets up certain levels of privileges, in which students get
more rights/ privileges as they progress up levels. Progression in levels is
set by behavioral standards the student must attain before moving up in
levels. (level system)
not aversive 1
2
3
4
5 very aversive
35. Teacher tells student if he/she does a behavior
then he/she will
receive a particular reward __ (Premack Principle)
not aversive 1
2
3
4
5 very aversive
36. Teacher or student writes a contract stating if a student acts a certain
way then he will receive a certain thing or privilege, both agree to the
contract, and then sign it (behavior contracting)
not aversive 1
2
3
4
5 very aversive
37. Teacher uses group meetings/class meetings in which the group
discusses and trouble shoots problems students are having
not aversive 1
2
3
4
5 very aversive
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Appendix B
Student Survey
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StudentSUIVey
Part I. Demographic information
1.
2.
3.

Gender:
Age __
Grade

Male

Female

Part II. The following section is based on a five point scale with 5's being
strongly agree and l's being strongly disagree. Please circle your answe:c
1.

My teacher disciplines the students in this class several times a
period.
strongly disagree 1
2
3
4
5 strongly agree

2.

My teacher makes expectations for appropriate behavior clear to
students.
strongly disagree 1
2
3
4
5 strongly agree

3.

My teacher's classroom rules are convey ed clearly.
strongly disagree 1
2
3
4
5 strongly agree

4.

My teacher applies the classroom rules fairly to all students.
strongly disagree 1
2
3
4
5 strongly agree

5.

My teacher consistently applies the rules with few exceptions.
strongly disagree 1
2
3
4
5 strongly agree

6.

My teacher makes connections between student behavior and
consequences clear and logical.
strongly disagree 1
2
3
4
5 strongly agree

7.

My teacher gives more attention to appropriate behavior than to
negative behavior.
strongly disagree 1
2
3
4
5 strongly agree

8.

The classroom rules are easily enforceable by my teacher.
2
3
4
5 strongly agree
strongly disagree 1

9.

I like my teacher in this class.
strongly disagree 1
2
3

4

5

strongly agree
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Part ID. If you were to misbehave, how aversive (unpleasant) would you
consider the following behavioral interventions. This section is based on a
five point scale with 5's being very aversive and l's being not aversive.
Please circle your answer.
1. Your teacher publicly scolds you
2
3
4
5 very aversive
not aversive 1
2. Your teacher discusses problem with another teacher or administrator
not aversive 1
2
3
4
5 very aversive
3. Your teacher discusses problem with your parent
not aversive 1
2
3
4
5 very aversive
4. Your teacher refers you to principal
not aversive 1
2
3
4
5 very aversive
5. Your teacher or principal has you expelled
not aversive 1
2
3
4
5 very aversive
6. Your teacher or principal gives you in-school suspension
not aversive 1
2
3
4
5 very aversive
7. Your teacher sends you to Time Out room (seclusionary time out)
not aversive 1
2
3
4
5 very aversive
8. Your teacher removes a privilege you have
not aversive 1
2
3
4
5 very aversive
9. Your teacher removes points or material rewards
not aversive 1
2
3
4
5 very aversive
10. Your teacher or principal gives you detention
not aversive 1
2
3
4
5 very aversive
11. Your teacher paddles you
not aversive 1
2
3
4

5 very aversive

12. Your teacher slaps or hits you
not aversive 1
4
5 very aversive
2
3
13. Your teacher pushes you
not aversive 1
4
2
3

5 very aversive

14. Your teacher restrains you
4
5 very aversive
not aversive 1
2
3
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15. Your teacher talks to you privately about rules
not aversive 1
2
3
4
5 very aversive
16. Your teacher does not allow you to receive rewards or get privileges
(exclusionary time out)
not aversive 1
2
3
4
5 very aversive
17. Your teacher informs you that if you behave he/she will lessen your
work load
4
not aversive 1
2
3
5 very aversive
18. Rewards, praises or reinforces your behavior closer and closer to what
the teacher desires your behavior to be. (ex. you gets a point every ten
minutes you stay in your seat, then every twenty minutes, etc. until you are
in your seat all period, at which point the reward is phased out)
not aversive 1
2
3
4
5 very aversive
19. Your teacher changes your seating
not aversive 1
2
3
4
5 very aversive
20. Your teacher comments on your emotional state
not aversive 1
2
3
4
5 very aversive
21. Your teacher gestures or signals you to stop
not aversive 1
2
3
4
5 very aversive
2 2. Your teacher verbally warns you
not aversive 1
2
3
4
5 very aversive
23. Your teacher punishes the whole class for the classes behavior
not aversive 1
2
3
4
5 very aversive
24. Your teacher signals awareness of problem through eye contact and
facial expressions
not aversive 1
2
3
4
5 very aversive
25. Your teacher corrects you privately
2
3
4
5 very aversive
not aversive 1
26. Your teacher assigns you extra work
not aversive 1
5 very aversive
2
3
4
27. Your teacher removes you from a class activity
2
3
4
5 very aversive
not aversive 1
28. Your teacher or principal refers your problem to a social, legal, or other
agency
not aversive 1
2
3
4
5 very aversive
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29. Your teacher talks to a psychologist about the problem he/she perceives
you have
not aversive 1
2
3
4
5 very aversive
30. Your teacher makes you write a sentence repeatedly
not aversive 1
2
3
4
5 very aversive
31. Your teacher holds a parent- principal conference
not aversive 1
2
3
4
5 very aversive
32. Your teacher models the appropriate behavior to you
not aversive 1
2
3
4
5 very aversive
33. You receive tokens, play money, etc. for appropriate behavior that you
can exchange for some kind of reward or privilege at a later time (token
economy)
not aversive 1
2
3
4
5 very aversive
34. Your teacher sets up certain levels of privileges, in which you get more
rights/ privileges as you progress up levels. Progression in levels is set by
behavioral standards you must attain before moving up in levels. (level
s ystem)
not aversive 1
2
3
4
5 very aversive
35. Teacher tells you if you behave a certain way __ then you will
receive a particular reward __ (Premack Principle)
not aversive 1
2
3
4
5 very aversive
36. Your teacher or you write a contract stating if you act a certain way
then you will receive a certain thing or privilege, both agree to the contract,
and then sign it (behavior contracting)
not aversive 1
2
3
4
5 very aversive
37. Your teacher has group meetings/class meetings in which the group
discusses and trouble shoots problems you and other students are having
not aversive 1
2
3
4
5 very aversive
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Appendix C
Letter to Teach ers

Perceptions of Behavior Management 5.5
Dear Teacher,
The attached survey assesses teacher perceptions of certain
discipline and behavior management techniques. It also assesses several
relevant demographic variables , as well as certain classroom features such
as class rule clarity.
This survey is completely confidential and voluntary. I will not
personally be aware of any answers you or your students give , nor will I
disclose your answers individually to any one else including other members
of the school or the school system. What I ask is that even if you choose not
to participate you give your students the opportunity to fill out the survey.
The survey has been approved by the Longwood Human Subjects Research
Review Committee as well as by the ____ review committee and your
Principal. The overall results will be disseminated to your school so that
you may review the information.
With regard to administering the survey, I have only a few
directions. I need you to follow these directions very specifically, however,
or the validity on the study will be jeopardized.
1. Please stress to the students that the study is voluntary and confidential.
2. Explain to them that you will not review their answers individually, as
some of the questions are very controversial.
3. Explain to the students in advance that you will designate a student to
pick up the surveys and put them in a folder.
4. Read the directions aloud on the survey before the students begin , and
answer any questions.
5. Please ask students not to write their names on the surveys.
6. Explain the need for their honest answers , as the results may influence
how they are treated in the future.
7. Tell students they are free to write any additional comments on the back
of the survey, as are you.
8. After your students have completed their surveys , please , put your
survey in the folder and seal the folder, so that no one can view the answers.
9. Please put your room number on the folder so that I may make sure that
the results for your classroom as a whole get to you.
Thank you for your help with my study, I know that it is an
inconvenience and that it will require value teaching time to conduct.
Without your participation this study could not be possible , so from the
bottom of my heart, thank you.
Sincerely,

Brent Halstead
Longwood College
Masters Degree Candidate
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Appendix D
Follow-up Letter to Teachers
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Dear Teacher,
I sent out surveys to you ,and your students to fill out. I very
desperately need you to fill out a survey for me. I have enough student
surveys for my research , however, I do not have enough teacher responses.
Without your response my research will be totally invalid.
I understand that you are very busy, but please take the time to fill out
a survey for me. I will not disclose your answers to school administer' s ,
other teacher's, etc. I will only disclose teacher's answers as a whole, not
individually, or by class.
I personally only know you as a room number. I have taken great
pains to make sure they there will be no negative repercussions to you or
your students. I have made sure that my survey is completely confidential.
I have enclosed another survey, the original letter I sent to you, and an
envelope for you to place your survey in and seal so that mine are the only
eyes that see it.
Thank you very much for your time and effort.
Sincerely,

Brent Halstead
Longwood College
Masters Degree Candidate

Perceptions of Behavior Management 58

Appendix E
Letter to the Coordinator of Research and Evaluation

Perceptions of Behavior Management

5.9

Brent Halstead
5018 West Seminary Avenue
Richmond VA 23227
353-3744
Coordinator of Research and Evaluation
Dear -----I am currently a Graduate student at Longwood College pursuing my Masters
Degree in Special Education. I also graduated in 1990 from the ___ school
system. I am seeking to due the research for my Thesis in ___ . I would
appreciate any help in this matter. I have included three working copies of my
T hesis, the Research Contract, and the Research Request Information form as
required by the Research and Technology Department.
I estimate the survey I am conducting should only take one period of teacher
and student time, perhaps even less. I will require no special equipment or
testing space to conduct my research. If my proposal is approved, I will need
total numbers of students by class and school / location for all high school level
ED programs. I will also need the addresses of said programs. This information
is needed to assess how long the research will take to conduct and to facilitate
data collection.
I feel that my research should help to improve the behavior modification
systems teachers are currently using in ____ . At the very least, my
research will generate a wealth of information about how students and teachers
feel about both their classrooms and certain behavior intervention techniques.
I would appreciate a response at your earliest convenience.

Sincerely
Brent Halstead
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Table 1
Percentages for questions in Part II
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Table 1. Percentages for questions in Part II
Item
1

5

48%

13%

13%

8%

16%

40%

36%

2

8%

17%

2

Aversiveness
3

4

1

3

8%

8%

47%

20%

18%

4

9%

23%

19%

25%

25%

5

14%

20%

37%

24%

4%

6

12%

19%

37%

15%

17%

7

12%

16%

22%

20%

30o/o

8

6%

25%

33%

19%

17%

9

8%

12%

23%

25%

33%
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Tables 2-3
Percentages for questions in Part III

I
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It em
1
2
3
4

5

I

!I

I

I

I
I
I

I

6
7
8
9
10
11

Table 2. Percentages for questions in Part II
5

2 1%

23%

32%

18%

21%

34%

16%

16%

25%

14%

27%

17%

16%

19%

7%

9%

23%

16%

27%

36%

20%

11%

25%

10%

30%

2

9%

14%

11%
18%
12%
12%
6%
24%
18%

Aversiveness
3

4

1

13%

30%

21%

29%

16%

36%

49%

20%
24%

24%

7%

12%

14%

29%

19%

6%

3%

11%

70%

5%

26%

12

4%

2%

9%

8%

82%

13

4%

2%

15%

65%

4%

41%

15%

19%

54%

15

7%

9%

16

25%

8%

8%

5%

33%

17

23%

17%

32%

14%

25%

35%

18

30%

14%

7%

12%

31%

19

18%

19%

13%

7%

18%

28%

16%

21%

16%

27%

27%

18%

13%

41%

20%

29%

9%

7%

4%

14%

14%

24%

29%

36%

11%

9%

14

m
21

22

13%
30%
22%
7%
23%

27%

30%
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Table 3. Percentag es for questions in Part III cont.
Item

I

I

I

5

26%

10%

7%

16%

35%

13%

29%

21%

26%

16%

32%

28

5%
4%

9%

19%

19%

49%

�

11%

7%

19%

16%

47%

a)

14%

9%

21%

19%

37%

5%

9%

41%

14%

30%

33

21%

18%

25%

21%

16%

47%

34

9%

26%

12%

9%

32%

19%

34%

15%

6%

25%

20%

30%

14%

11%

22%

20%

35%

11%

13%

23%

14%

30%

23%

9%

2

25

31%

26%

a:i

7%

27

31
3'2

I

I

I
I

I

Aversiveness
3

4

1

35
36
;-r;

